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Asha Kiran Trust

Ashakiran Trust was formed on December 5, 1985. It is funded by Mr. Piyush Desai, 

Chairman, Wagh Bakri Tea Group. The trust donates to the institutions who works in the field of 

education, health and medicines. It encourages institutions that work for the welfare of 

Physically Handicapped.

Centre for Environment Education

CEE is a national institution established in 1984, and is supported by the Ministry of
Environment, Forests and Climate Change, Government of India and associated with Nehru
Foundation for Development. The main aim of CEE is to create Environmental awareness among
children, youth, decision makers and the general community. To achieve this, CEE develops
innovative programmes and materials and field tests them for their validity and effectiveness.
The aim is to develop models that can be adapted to suit local conditions.

Sabarmati Ashram Preservation and Memorial Trust (SAPMT)

The Sabarmati Ashram (also known as Harijan Ashram) was home to Mohandas Gandhi
from 1917 until 1930 and served as one of the main centres of the Indian freedom struggle. 

Originally called the Satyagraha Ashram, reflecting the movement toward passive resistance 

launched by the Mahatma, the Ashram became home to the ideology that set India free. The 

object of the Ashram is that its members should qualify themselves for, and make a constant 

Endeavour towards, the service of the country, not inconsistent with universal good. The Ashram 

is presently involved in a number of activities that serves to both preserve the history of Gandhi 

and the freedom struggle and also to promote and educate people in the great philosophies, 

values and teachings of Gandhi. The Ashram Trust funds activities that include education for the 

visitor, the community and routine maintenance of the museum and its surrounding grounds. 

Keeping contact with as well as helping and undertaking study and research in Gandhian thought 

and activities and publishing the results of such study and research and allied literature for the 

benefit of the people. Observance in a suitable manner of occasions connected with Gandhi's 

life. Maintaining contact with the youth and student community and providing facilities to them 

for the study of Gandhian thought.
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A menu of suggestions that students can take up to inculcate practices than can identify and 
resolve conflicts, spread awareness about non-violence.

1. Peer Mediation: Form separate peer mediation committees for Primary, Secondary and 
Higher Secondary sections of the school. Orient School Pupil Leaders, House Leaders and 
Class Leaders to identify and resolve conflicts.

2. Prabhat Pheri: Organize one every month on a chosen theme related to Non-Violence

3. Projects based on Gandhian Quotes: Choose some Gandhi quotes and turn them into 
themes to engage the entire school.

4. Democracy Corner: Develop a culture where students can give feedback, critique and object 
to school systems. A place and time needs to be identified.

5. Global Cafes: Organize discussions on political, social, environmental conflicts using the Cafe 
approach.

6. Marches: Organize one march monthly/annually on a theme that the school works

7. Films: Run a competition where children have to capture conflict situations and present 
them to the school.

8. Gandhi Film: Organize sessions where the film can be shown to various classes and discuss 
Gandhian strategies for peace and non violence.

Projects Chapter 4
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I have learnt through bitter experience the one supreme lesson to conserve my anger, and 

as heat conserved is transmuted into energy, even so our anger controlled can be 

transmuted into a power which can move the world.

It is not that I do not get angry. I do not give vent to anger. I cultivate the quality of 

patience as angerlessness, and, generally speaking, I succeed. But I only control my anger 

when it comes. How I find it possible to control it would be a useless question, for it is a 

habit that everyone must cultivate and must succeed in forming by constant practice.

- The Mind of Mahatma Gandhi. p.27



By 2030 ensure all learners acquire knowledge and skills needed to promote sustainable
development, including among others through education for sustainable development and
sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non 
violence, global citizenship, and appreciation of cultural diversity and of culture's contribution to
sustainable development.

Sustainable Development Goal 4

Learning Non-Violence programme was conceptualized due to an acute sense of radical
change in the many facets, expressions, and forms that violence and conflict have taken
today—in the social, environmental, economical and cultural landscapes, in patterns of human
development, and particularly the way we perceive conflicts and resolve(or ignore) them.
The great transformation that one theorises in ESD and SDGs necessitates many changes,
transformations, reorientations, revisions and renewed ways of education and learning. CEE's
work is to challenge the status quo. Two foundational premises in this endeavour are the power
of the individual and the power of action. Learning non-violence is a programme that envisages
a transformation of the individual, ready to act differently. The programme itself is a process of
exploration, inquiry and discovery—rather than something available readily (what is readily
available is Gandhian literature and the counsel of scholars working on Gandhian thought)
In the International Conference on ESD for Transforming Education for Children and Youth, held
from 16th-18th September 2016 in Ahmedabad, India, participants from around 59 countries
recognized the importance of education as a principal tool to achieve the SDGs which includes
Goal 4 that stresses on building “a culture of peace and non-violence”. SDG 4.7 is a call for all
stakeholders who believe in the transformative role of Education to respond to, among others
things, the growing problem of violence around the globe.

About the Programme
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Topic: Cultural Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Languages

Group size: Entire class

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Blackboard, Chalk, A4 sheets, Markers

Time: 45 minutes

Objective: To reflect how an individual reacts and responds in situations of anger 

and fear.

Conflicts and violence are a part of one's life. Their scale and intensity varies depending on 

social, economic and cultural contexts. We see in both violence & non-violence in our daily 

practices. We come across varied situations in our life where we are either impelled to react or 

we react out of our instinct almost instantly.

The question is how we respond or react. The activity intends to look for that response and tries 

to find out how we exercise control in responding to a situation or up to what extent we think 

that violence is all right if we can justify it.

Activity
Ask students to respond frankly to the five questions you are about to ask sequentially. Tell them 

they have to think deeply and write their thoughts and experiences. Read out or write the 

question and give 2 minutes each for answering. Students have to keep their answers brief and 

need not substantiate their responses.

a. I get angry when...

b. When I get angry, I will...

c. I will definitely slap someone when...

d. The last fight I had...with whom and why

e. I feel very scared /afraid when...

f. When I feel scared of something or someone then I...

Discussion
Harvest the answers by asking students to share what they have written. So, it is only natural 

that we all get angry. We get angry when our interests are not served, when we believe a wrong 

is happening, when we support a person or a cause and so on. It is in such conditions that we 

tend to use violence (physical or verbal). It is interesting to know what our thoughts and actions 

are like when we get angry. Violence is not only an offensive response but it also defensive 

mechanism.

It will be interesting to lead the class to discuss what could be the not-so intuitive responses to 

anger and fear

Very Personal25
Activity
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The Sabarmati Ashram Preservation and Memorial Trust (SAPMT) and the Centre for 

Environment Education (CEE), in collaboration with international partners, launched a three-year 

Learning Non Violence (LNV) programme on Gandhi's birthday— 2nd October 2016. The three 

year programme looks forward to develop an effective pedagogy by 2nd October 2019, marking 

the 150th birth anniversary of Mahatma Gandhi when the programme will be launched, globally.

LNV aspires to create partnerships around the world in order to design, test and implement a 

universally effective pedagogy based on Gandhian thoughts, with the objective of reducing or 

managing violent attitudes and behaviours among young people.

The programme began with a three-month pilot project in a few schools in Ahmedabad—which 

we call the 'Ahmedabad Experiment'. Many activities were designed to work with students in 

schools. The participating schools were highly interested in being part of this as they felt the 

need to bring in discussions on conflict and violence, their underlying causes, student response 

and behaviour. On that their part, the students found it interesting and meaningful to reflect, 

discuss and debate on various aspects of the topics. Most of the activities presented here were 

tried out in the schools.

In the next two years, the programme seeks support and endorsement from educators, youth, 

world leaders and influential people who are active in responding to conflicts that result from 

economic, social and environmental challenges. Transformation of any sorts requires a change 

within the individual and it is through the agency of the individual that change can be affected in 

the real world.

Join Us

cee@ceeindia.org l www.ceeindia.org

One of your classmates replied back to the teacher and used bad words in the classroom. The 

class teacher reacts by calling him names. Comment.

What do you understand by discipline?

Is discipline taught or enforced in schools?

Discussion

After the table hosts present their summaries. Engage the entire class in a discussion.

1. Why is it that we recognize violence and readily condemn it if it does not involve us, 

personally?

2. Socially sanctioned violence: Why do we customarily agree to smacking, beating and 

punishment if it is done in the name of discipline? Why is it easy to believe that parents and 

schools have a legitimate authority over the child? What is a certain level of violence 

routinely accepted as part of homes and schools?

3. If a child is exposed to bad words and curt behaviour, what is the likely effect on him/her?

4. What are some other examples of socially sanctioned or state (government/country) 

sanctioned violence?

What is the duty of the prisoners? They should behave as ideal prisoners. They should 

avoid breach of jail discipline. They should put their heart and soul into whatever work is 

entrusted to them. For instance, the prisoners' food is cooked by themselves.

They should clean the rice, dal or whatever cereal is used so that there are no stones and 

grit or weevils in them. Whatever complaints the prisoners might have should be brought 

to the notice of the authorities in a becoming manner. They should so behave in their little 

community as to become better men when they leave the jail than when they entered it.

- The mind of Mahatma Gandhi, p.160
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Mohan Das Karamchand Gandhi (MK Gandhi, Mahatma Gandhi) was a political leader who 

experimented with satya, ahimsa and satyagraha (truth, non-violence, truth-force) and led the 

biggest non-violent revolution in the world, to lead India to Independence and become the 

much acclaimed Mahatma.

“As always insisted transformation of the self is a pre-requisite for the reformation of 

the society and his own life was a powerful story of self-transformation. “You be the 

change you wish to see in the world”, he often said. In a harsh, violent, corrupt and 

materialist world he taught and showed by his own life that love, truth and 

nonviolence, ideas and ideals, could be of tremendous force- greater sometimes than 

guns, bombs and bayonets to transform the society and reform the individuals and 

thus make this planet a better place to live.”

Source: http://www.frdavis.in/2013/07/contemporary-relevance-of-gandhi-and.html

A review of Gandhi's extensive communication on the subject of peace and non-violence yields 

several key ideas which could guide our discussions on a universally applicable educational 

approach.

n Disrespect instigates violence

n Knowledge and open mindedness helps to avert violence

n Transparency in communication promotes trust and mutual respect

n Judgmental and exclusionary behaviour is a form of violence

n Sincerity and integrity are disarming and can lead to mutually satisfactory outcomes.

Fostering Non-Violent Attitudes and Behaviours

Children are being exposed to violence and conflicts in numerous ways and through powerful 

means—stories, music, religion, films, sports, cartoons, games, textbooks, nationalism. Their 

thought, emotion, language and personality are directly related to what they are learning and 

imbibing. When it comes to conflicts and violence, children can perceive and recognize them in 

adult behaviour, social groups (family, community and religion), entertainment, schools and in 

the state's systems. As a result they are deeply aware of it in its many formulations from a 

tender age.

Children imbibe these values and responses which perhaps is the reason why they are not 

getting distressed or anxious even though violence and conflict have the potential to evoke such 

responses. The ubiquitous nature of violence and a dulled resistance to it from individuals, 

community and government, teaches children, early on, to be unfazed by violence, thus 

becoming a norm and gaining legitimacy.

The inarticulate awareness (Krishna Kumar, 2016) from an early age manifests in the form of 

replayof learned behaviour responses in real life situations in schools and their interpersonal 

interactions.

The absence of opportunities to learn about non-violence could have many outcomes—violence 

becomes a readily available choice and violent behaviours, a norm. This is a message for those of 

us in the business of education to take note.

School curriculum provides a great opportunity for LNV. In order to achieve the objectives, we 

may have to ask what is worth teaching, how should it be taught and how and where do 

opportunities for such teaching and learning exist (Krishna Kumar, 2016).

Blinkers24
Activity

Topic: Socially Sanctioned Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Languages

Group size: 5

Location: Indoors

Skill: Communication, reflection and analysis

Materials Required: Chart papers, sketch pens

Time: 45 minutes

Objective: To understand personal or social incidents or events and think in a 

different way.

Violence prevails in the society in various forms – some are recognised and some mostly 

ignored. Violence can be divided into three broad categories: self-directed violence, 

interpersonal violence and collective violence. Direct violence is what is easy to identify. 

Interestingly, we condemn acts of violence in general, but we are likely to justify its use in 

situations that have our sympathy or support. Most of us have a blinkered view to violence. The 

socialisation process of a child exposes her/him to many acts of violence which that child learns 

as harmless.

“As human beings, our greatness lies not so much in being able to remake the world as in 

being able to remake ourselves.”
- Mahatma Gandhi

Activity
The class will discuss four questions in a World Cafe Approach. The World Café Approach makes 

it possible for students to talk among themselves on personal experiences of both non-violence 

and violence. A sharing of thoughts, feelings, and opinions gives new insights into the perception 

of violence in every day happenings.

Source: http://www.theworldcafe.com/key-concepts-resources/world-cafe-method/

Divide the class into 5 groups, identify a place for each group to sit and discuss. Ask each group 

to choose a table host. The table host will keep notes of the comments made by the various 

groups/members and summarize and present them for the entire class. Each table has one 

question and the Table Host facilitates the discussion. Groups or group members have to change 

table at the end of 5 minutes (It is better that these reflective questions be discussed within 

student groups. In the presence of a teacher, students may choose not to represent their actual 

reactions).

Each group gets 5 minutes at each table. After 25 minutes, ask Table Hosts to prepare their notes 

and present the comments made by each group.

Questions

When you see someone teasing and beating a dog on the street, how will you react and what

will you do?

If given a chance, which Superhero (Batman, Spiderman, Superman, Shaktiman) would you like 

to be like? Why? (Or, what do you think are the 5 essential qualities of a hero?) Your friend has 

got into a quarrel on the street and has beaten someone badly. You have witnessed it. How will 

you react? Give reasons.
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The Curriculum should pay attention to the social-cultural milieu, the learner's needs and 

abilities; and for its own intrinsic value. Education is aspirational both at the societal level and at 

children's and adults level. And, in that sense it should serve both what adults want to give 

children and what children would like to learn. Of course, it is not an easy proposition, as we are 

talking about not just one child or parent but all in general and that parents might just be 

interested that a child at the end of the formal school years is fit for higher education and 

children may have varied interests and may never be able to articulate why they want to learn a 

particular thing.

Fearlessness

arrogance or aggressiveness. Fearlessness connotes freedom from 

all external fear,—fear of disease, bodily injury, and death, of 

dispossession, of losing one's nearest and dearest, of losing 

reputation or giving offence, and so on. To be fearless one needs 

to cultivate self-confidence.

Compassion and Care The spring of all nonviolent action is compassion. Cultivating care 

and compassion can keep one away from aggression and 

destruction and become instrumental in making it possible for 

peaceful coexistence.

Arbitration Arbitration is a form of conflict resolution and requires a keen 

sense of justice, fairness, independence and fearlessness.

Equality and Justice The underpinning value of non-violence is equality—all are equal. 

Justice is what allows one to strive and address inequality.

Critical Thinking Violent behaviours and attitudes can be addressed by fostering an 

ability to grasp complexities and contradiction, be thoughtful, 

objective and learn from experience.

Empathy Empathy is the experience of understanding another person's 

condition from their perspective. It is about using hearts along 

with the minds towards addressing non-violence.

Negotiation and Dialogue New thinking and new ways are required to foster non-violent 

behaviours and attitudes. It requires the ability to establish a 

dialogue and be able to negotiate between various actors.

Honesty and Truthfulness The word satya (Truth) is derived from ‘Sat’ which means ‘being.’ 

Nothing is or exists in reality except Truth. And where there is 

Truth, there is also knowledge which is true. In spite, such 

devotion, what may appear as Truth to one person will often 

appear as untruth to another person.

Being correct. Honest disagreement Devotion to the truth. 

Satyagraha (Active search for wisdom, because the truth is based 

upon the subjective perceptions of individuals, a person needs to 

be willing to change his or her conception of truth.)

Tolerance Tolerance is respect, acceptance and appreciation of the rich 

diversity of our world&#39;s cultures, our forms of expression and 

ways of being human. It is fostered by knowledge, openness, 

communication, and freedom of thought, conscience and belief. 

It presupposes calmness and peace of mind--does not mean 

1. Decide the route for the march

2. Take necessary permissions from authorities

3. Decide the time and duration

4. Students work in small groups to prepare placards with messages.

Discussion
After the march, have an experience-sharing discussion with the students. How did it feel to 

participate in a march. What kind of attention did they get from the onlookers? What is the 

advantage of doing a march? What is the power of a march as a means of protest?
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Objectives of Learning Non-Violence:
n Objectives :
n Self Awareness: To be empowered for addressing and managing non violent behaviours and 

attitudes, the first step is to have an honest understanding of values, motivations, goals, 

emotional responses of the self. Such a self awareness develops through commitment and 

steadfast belief in values. It is directly related to leaning and ability to influence and act. Any 

transformation - for peace and non violence-begins with self-awareness, self-transformation, 

self-discipline and self-restraint. 
n  To work with children and young people, teachers, school managements reaffirming the 

belief that teaching and learning will open the doors of inclusivity, tolerance and 

nonviolence both for the teacher and the learner, and ultimately address violent behaviour.
n To transform the 'self' through values of truth, truth-force, non-violence, tolerance, 

fearlessness, trust, sacrifice and patience.

n To transform the 'other' by holding steadfast to one's values as shown by Gandhi.

n To instill the capability and intent to solve a conflict, to transform it and to blunt the 

contradictions (Galtung 15).

n To inculcate social, civic and intercultural competences; promote democratic values and 

respect fundamental rights; work for social inclusion and non-discrimination, as well as active 

citizenship.

n To develop competences of critical thinking, empathy, multiple-perspective, anger 

management to address (unresolved) conflicts that are the underlying causes of violence.

n To employ Gandhian values in addressing environmental and sustainable development 

challenges.

n To promote Education for Sustainable Development (ESD) values of respect-- for others, 

including those of present and future generations; for differences and diversity; for the 

environment, and for the resources of the planet we inhabit as a foundation for achieving 

peace. 

n To achieve ESD objectives of sense of justice, responsibility, exploration and dialogue, and 

adopting behaviours and practices which enable all to live a full life without being deprived of 

basic rights.

Gandhi and Education
The Universal Declaration of Human Rights in Article 26 clearly outlines the role and benefits of 

education for the holistic development of the human personality and to strengthen human 

rights and freedom.

Gandhi propagated simple and far-reaching objectives in his concept of Nai Taleem (New 

Education). He felt that a proper educational system would help in creating right attitudes of 

love, truth and non-violence. It should integrate craft, art, health and education for all. His 

concept of education stressed the integration of 'the world of knowledge' with 'the world of 

work'. He felt that this was essential for the poor of India who would not only get basic 

Tolerance is harmony in difference. Tolerance is the responsibility 

that upholds human rights, pluralism (including cultural pluralism), 

democracy and the rule of law. It involves the rejection of 

dogmatism and absolutism and affirms the standards set out in 

international human rights instruments. Nonviolence toward the 

planet (people should respect all forms of life). ‘Tapasya’ is when 

one can take suffering and withstand undesirable situations

The March23
Activity

Topic: Peaceful Demonstrations

Level: Upper Primary, Secondary, Higher Secondary

Subject: Social Science, Science, Languages

Group size: Entire Class

Location: Outdoors

Skill: Communication

Materials Required: Old cartons, sketch pens, chart paper, placards

Time: 60 minutes

Objective: To organize a march to spread a message in the interest of the public.

Parades, pickets, demonstrations, marches, rallies, protests--we have all seen a group of people 

coming together for a cause. These are covered in the newspapers and television. One way of 

looking at such public activities has to be seen as an educational and learning experience for the 

students. In the Handbook of Public Pedagogy: Education and Learning Beyond Schooling (edited 

by Jennifer A. Sandlin, Brian D. Schultz, Jake Burdick), asks teachers and others to “decentre 

taken-for-granted notions of education, teaching and learning and to know how, where and 

when education and learning happen. Learning accordingly happens in “diverse sites and 

modalities” and “within these in/formal sites, learning often takes a subtler, embodied mode, 

moving away from cognitive 'rigour' commonly associated with educational experiences.

Activity

Read the following paragraph on Dandi March or Salt March on foot undertaken by Gandhi and 

seventy-eight Congress volunteers. It was the most significant event in the history of the breach 

of salt law in our country. It was commenced in accordance with a fixed schedule to be carried 

on by them during the long journey ending at Dandi.

The British Salt Act of 1882 prohibited Indians from collecting or selling salt and also imposed a 

heavy tax on it. In 1930, for 24 days from 12th March to 6th April, Mahatma Gandhi marched 

388 km from Ahmedabad to Dandi, in Gujarat, to produce salt from seawater, as was the 

practice of local populace until the British Salt Act. Thousands of Indians joined him in this 

famous Salt March, or Dandi March. It sparked large scale acts of civil disobedience against 

British salt laws by millions of Indians leading to 80,000 Indians being jailed. Though it didn't 

lead to any concessions, Salt March was extensively covered by media and the world began to 

recognize the legitimacy of Indian claim for independence.

Draw students' attention to the power of a march. Ask students to organize a march in the 

neighbourhood on the theme of Non-Violence. Ask them to make placards using think carton 

material. Before the march, engage the students in a discussion on non-violence: Are they 

familiar with the word? Whom do we associate the word with? How did India gain its 

independence? How can one benefit by following non-violence? What abilities and skills are 

required in an individual or a group to practice non-violence? 

To organize the march, some preparation has to be done. Choose the route and timing so that 

more people get the message. Think of safety issues. Organize water and food if required. 

Organize a march at a safe place or someplace where the particular issue is prevalent. 

Communicate with children to be sure that they feel safe at the location for marching.
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knowledge but also acquire skills to be utilised throughout life. These skills, in Gandhi's time, 

included weaving, pottery, stitching, etc. but in today's time would also include repair of radios 

and electronic devices, maintenance of tractors, cars, bicycles, and tube wells, first aid, nursing, 

computer and entrepreneur skills, etc.

A right type of education will make people more self-reliant, bridge socio-economic disparities 

and the rural-urban divide, and generally help in the society becoming more egalitarian, 

harmonious and contented.

Gandhian Principles

Non-Violence (Ahimsa)

Non-violence is the greatest force at the disposal of mankind. It is mightier than the mightiest 

weapon of destruction devised by the ingenuity of man. Destruction is not the law of humans. 

Man lives freely by his readiness to die, if need be, at the hands of his brother, never by killing 

him. Every murder or other injury, no matter for what cause, committed or inflicted on another 

is a crime against humanity.

The non-violence of my conception is active and real fighting against wickedness 50 than 

retaliation whose very nature is to increase wickedness. I contemplate a mental and, 

therefore, a moral opposition to immoralities. I seek entirely to blunt the edge of the tyrant's 

sword, not by putting up against it a sharper-edged weapon, but by disappointing his 

expectation that I would be offering physical resistance.

Violence can only be effectively met by nonviolence. This is an old, established truth...that the 

weapon of violence, even if it was the atom bomb, became useless when matched against 

nonviolence. That very few understand how to wield this mighty weapon is true. It requires a lot 

of understanding and strength of mind. It is unlike what is needed in military schools and 

colleges.

'Hate the sin and not the sinner' is a precept which, though easy enough to understand, is rarely 

practised, and that is why the poison of hatred spreads in the world. It is quite proper to resist 

and attack a system, but to resist and attack its author is tantamount to resisting and attacking 

oneself.

It is the acid test of nonviolence that, in a nonviolent conflict, there is no rancour left behind, 

and in the end the enemies are converted into friends. That was my experience in South Africa, 

with General Smuts. He started with being my bitterest opponent and critic. Today he is my 

warmest friend.

The principal implication of ahimsa is that ahimsa in us ought to soften and not to stiffen our 

opponents' attitude to us; it ought to melt him; it ought to strike a responsive chord in his heart. 

Nonviolence is like radium in its action. An infinitesimal quantity of it embedded in a malignant 

growth acts continuously, silently and ceaselessly till it has transformed the whole mass of the 

diseased tissue into a healthy one. Similarly, even a little of true nonviolence acts in a silent, 

subtle, unseen way and leavens the whole society.

Source: http://www.mkgandhi.org/nonviolence/phil2.htm

Truth (Satya)

Truth for Gandhi was a sovereign principle which included numerous other principles. This truth 

is not only truthfulness in word, but truthfulness in thought also, and not only the relative truth 

of our conception, but the Absolute Truth, the Eternal Principle, that is God.

To see the universal and all-pervading spirit of Truth face to face one must be able to love the 

Some examples of colour coded questions

One thing that makes you angry

Last fight you had with your friend/best friend

When and why were you angry with parents? 

Did you get angry at strangers?

It is not that I do not get angry. I do not give vent to anger. I cultivate the quality of  

patience as angerlessness, and, generally speaking, I succeed. But I only control my anger 

when it comes. How I find it possible to control it would be a useless question, for it is a 

habit that everyone must cultivate and must succeed in forming by constant practice.

-The Mind of Mahatma Gandhi, p. 27

Red

Yellow

Blue

Green
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meanest of creation as oneself. And a man who aspires after that cannot afford to keep out of 

any field of life. That is why my devotion to Truth has drawn me into the field of politics; and I 

can say without the slightest hesitation, and yet in all humility, that those who say that religion 

has nothing to do with politics do not know what religion means. (ibid, pp370-1)

Truth-force (Satyagraha), non-cooperation and civil disobedience

Gandhi called his overall method of non-violent action Satyagraha. This translates roughly as 

"Truth-force." A fuller rendering, though, would be "the force that is generated through 

adherence to Truth."Nowadays, it's usually called non-violence. But for Gandhi, non-violence 

was the word for a different, broader concept-namely, "a way of life based on love and 

compassion." In Gandhi's terminology, Satyagraha-Truth-force was an outgrowth of nonviolence. 

Gandhi practiced two types of Satyagraha in his mass campaigns. The first was civil 

disobedience, which entailed breaking a law and courting arrest. When we today hear this term,

our minds tend to stress the "disobedience" part of it. But for Gandhi, "civil" was just as 

important. He used "civil" here not just in its meaning of "relating to citizenship and 

government" but also in its meaning of "civilized" or "polite." And that's exactly what Gandhi 

stood for.

We also tend to lay stress differently than Gandhi on the phases of civil disobedience. We tend

to think breaking the law is the core of it. But to Gandhi, the core of it was going to prison. 

Breaking the law was mostly just a way to get there.

In other words, Gandhi's method aimed to win not by overwhelming but by converting his 

opponent - or as the Gandhian say, by bringing about a "change of heart." (The belief that civil 

disobedience succeeded by converting the opponent happened to be a myth held by Gandhi 

himself. And it's shared by most of his admirers, who take his word for it without bothering to 

check it out.)

As far as I can tell, no civil disobedience campaign of Gandhi ever succeeded chiefly through a 

change of heart in his opponents. But this doesn't mean civil disobedience didn't work. Let me 

give a general description of what seems really to have happened when Gandhi and his followers 

committed civil disobedience:

Gandhi and followers break a law-politely. Public leader has them arrested, tried, put in prison. 

Gandhi and followers cheerfully accept it all. Members of the public are impressed by the 

protest, public sympathy is aroused for the protesters and their cause. Members of the public 

put pressure on public leader to negotiate with Gandhi. As cycles of civil disobedience recur, 

public pressure grows stronger. Finally, public leader gives in to pressure from his constituency, 

negotiates with Gandhi.

That's the general outline. Notice that there is a "change of heart," but it's more in the public 

than in the opponent. And notice too that there's an element of coercion, though it's indirect, 

coming from the public, rather than directly from Gandhi's camp.

Some campaigns of Gandhi's show a variation on this model. Sometimes Gandhi's opponents 

had superiors who wound up pressuring them or even ordering them to negotiate with Gandhi. 

These superiors might have been influenced by Gandhi's campaign, or by pressure from their 

own public-for instance, when British citizens pressured government leaders in Britain to 

intervene in affairs of their colonial government in India.

But the basic principle was the same: Gandhi's most decisive influence on his opponents was 

more indirect than direct.

Gandhi set out a number of rules for the practice of civil disobedience. Civil disobedience, for 

Gandhi, was aimed at working a change of heart-whether in the opponent or the public - then 

Seeing Red!22
Activity

Topic Anger Management

Level: Primary, Upper Primary, Secondary, Higher Secondary

Subject: Social Science, languages

Group size: 5-7

Location: Indoors or outdoors

Skill: Anger management

Materials Required: A4 sheet papers, gems (chocolate), sketch pens

Time: 45 minutes

Objective: To teach students the importance of anger management.

The word 'Anger' is one of those often used words. Our conversations, films and games are 

replete with it. Students are particularly wary of their parents, teachers and school management 

getting angry.

So, what is anger? It is a strong feeling of annoyance, displeasure, or hostility. It is an emotion 

characterized by antagonism toward someone or something that is wrong. Excessive anger in an 

individual can cause health problems and result in an outburst. Anger is a completely normal, 

believe it or not usually healthy, human emotion.

Many times, anger is directed towards the individual than to the problem which does not make 

the situation any better. In fact, when anger gets out of control and turns destructive, it propels 

someone to be rude, violent and destructive. It is an emotion that can alienate those who are 

angry and rude from other people.

Anger can be a good thing as long as it allows one to express the negative feelings. Anger also 

has the potential to motivate one to find solutions.

Activity
Carry 5-7 small packets of coloured candy to the class. Use the candy to allow children to reflect 

on what makes them angry, how they behave when they are angry and what is their coping 

mechanism, if any?

Divide the class into small groups. Give each group one packet of candy. Assign a reflection 

question to each colour candy. See box with questions. Ask students to randomly pick up 1-2 

candies and answer the questions.

After the groups to complete their task, ask each group to share their observations.

Discussion
Were students able to explain why, when and what makes them angry? Were they angry with a 

person or a situation? Have they noticed that it is much easier to get angry with a person than a 

situation? For example, if parents did not allow their child to go to a movie because the exams 

were close—the child may get angry with the parents, whereas the situation may demand that a 

child sit down and study.

What is their reaction when they get angry? Do they sulk, cry, get aggressive, throw tantrums 

and abuses, shout or scream, fight, stop eating food or talking?

What are some of the strategies they used to control their anger? Did they stay silent and let the 

emotion subside? Did they take the support of friends, siblings, parents or grandparents? Share 

the strategies that help in recognizing and managing anger.
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it's easy to make sense of them. One rule was that only specific, unjust laws were to be broken. 

Civil disobedience didn't mean flouting all law.

In fact, Gandhi said that only people with a high regard for the law were qualified for civil 

disobedience. Only action by such people could convey the depth of their concern and win 

respect. No one thinks much of it when the law is broken by those who care nothing for it 

anyway.

Other rules: Gandhi ruled out direct coercion, such as trying to physically block someone. Hostile 

language was banned. Destroying property was forbidden. Not even secrecy was allowed. All 

these were ruled out because any of them would undercut the empathy and trust Gandhi was 

trying to build, and would hinder that "change of heart."

The second form of mass Satyagraha was non-co-operation.

This is just what it sounds like. Non-co-operation meant refusing to co-operate with the 

opponent, refusing to submit to the injustice being fought. It took forms as strikes, economic 

boycotts, and tax refusals.

Of course, non-co-operation and civil disobedience overlapped.

Non-co-operation too was to be carried out in a "civil" manner. Here too, Gandhi's followers had 

to cheerfully face beating, imprisonment, confiscation of their property-and it was hoped that

this willing suffering would cause a "change of heart."

But non-co-operation also had a dynamic of its own, a dynamic that didn't at all depend on 

converting the opponent or even molding public opinion. It was a dynamic based not on appeals 

but on the power of people themselves.

Gandhi saw that the power of any tyrant depends entirely on people being willing to obey. The 

tyrant may get people to obey by threatening to throw them in prison, or by holding guns to 

their heads. But the power still resides in the obedience, not in the prison or the guns.

Now, what happens if those people begin to say, "We're not afraid of prison. We're even willing 

to die. But we're not willing to obey you any longer."

It's very simple. The tyrant has no power. He may rant and scream and hurt and destroy-but if 

the people hold to it, he's finished.

Gandhi said, "I believe that no government can exist for a single moment without the 

cooperation of the people, willing or forced, and if people suddenly withdraw their co-operation 

in every detail, the government will come to a standstill."

That was Gandhi's concept of power-the one he's accused of not having. It's a hard one to grasp, 

for those used to seeing power in the barrel of a gun. Their filters do not pass it. And so they call 

Gandhi idealistic, impractical.

Source: Mahatma Gandhi and His Myths- By Mark Shepard

Satyagraha is a law of universal application. Beginning with the family, its use can be extended to

every other circle. Satyagraha is a process of educating public opinion, such that it covers all 

elements of society and in the end makes itself irresistible. Violence interrupts the process and 

prolongs the real revolution of the whole social structure.

The conditions necessary for the success of Satyagraha are: (1) The Satyagrahi should not have 

any hatred in his heart against the opponent. (2) The issue must be true and substantial. (3) The 

Satyagrahi must be prepared to suffer till the end for his cause. (H, 31-3-1946, p. 64)

Discussion

People often hold different points of view regarding an event or challenge depending on their 
worldview, gender, socio-economic status, level of education, sense of self-efficacy, and access 
to resources, religion, rights granted by law, etc. Understanding another person's or group's 
point of view helps people, communities and nations to live more peacefully and work together 
to create a more sustainable future.

Understanding a point of view other than your own involves knowledge, skills, perspective and 
values. Multiple-perspective analysis deals with difficult questions of power, money, resource 
distribution and conflict of interest.

Change in Human Nature

But does not this whole idea of non-violence imply a change in human nature? And does  
history at any time record such a change? Emphatically it does. Many an individual has 
turned from the mean, personal, acquisitive point of view to one that sees society as a 
whole and works for its benefit. If there has been such a change in one man, there can be  
the same change in many.

-The Mind of Mahatma Gandhi, p. 439
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Fearlessness

Fearlessness connotes freedom from all external fear - fear of disease, bodily injury or death, of 

dispossession, of losing one's nearest and dearest, of losing reputation or giving offence, and so 

on.

Perfect fearlessness can be attained only by him who has realized the Supreme, as it implies the 

height of freedom from delusions. But one can always progress towards this goal by determined 

and constant endeavour and by increasing confidence in oneself….

As for the internal foes, we must ever walk in their fear. We are rightly afraid of Animal Passion, 

Anger and the like. External fears cease of their own accord when once we have conquered 

these traitors within the camp. All fears revolve round the body as the centre, and would, 

therefore, disappear as soon as one got rid of the attachment for the body.

We thus find that all fear is the baseless fabric of our own vision. Fear has no place in our hearts 

when we have shaken off the attachment for wealth, for family and for the body. 'Tena tyaktena 

bhunjithah' (enjoy the things of the earth by renouncing them) is a noble commandment. The 

wealth, the family and the body will be there, just the same; we have only to change our 

attitude to them. All these are not ours but God's. Nothing whatever in this world is ours. Even 

we ourselves are His. Why then should we entertain any fears?

What's your View?21
Activity

Topic: Multiple Perspectives

Level: Secondary, Higher Secondary

Subject: Social Science, Languages, Science

Group size: Entire class

Location: Indoors or outdoors

Skill: Active Listening, Independent Thinking, Conflict Resolution

Materials Required: A4 size papers, blackboard

Time: 45 minutes

Objective: To understand other points of view.

A social or environmental conflict could be viewed and understood in diverse ways. Environment 

(natural resources, forests and oceans, ecosystems, wildlife) and development (urbanization, 

water and waste management, land use, pollution, industries and infrastructure, energy 

production, consumption) issues are in fact better understood when seen from all perspectives.

Taking note of diverse views of stakeholders is helpful in designing solutions, policies, rules and 

regulations in a better way and also address problems that may arise.

Vocabulary for Multiple perspectives

Scientific – Science is a systematic and logical way of knowing about the world around us. 

The scientific perspective is understood internationally.

Historical – History records the changes in the world over time; it examines the past to 

inform actions of today and the future.

Geographic – Events, problems and issues take on different complexities when viewed from 

small to large geographic and temporal scales.

Human rights – The Universal Declaration of Human Rights unequivocally states that all 

humans are to be afforded certain rights including, but not limited to, life, liberty and 

security of person as well as the right to a standard of living adequate for the health and 

well-being of himself and of his family, including food, clothing, housing and medical care, 

and necessary social services.

Gender equality – Men and women as well as boys and girls often have different roles in 

life, which are to be equally valued.

Values – The values that individuals, cultures and countries hold influence decisions on a 

personal level and on a national level.

Cultural – Each person brings worldviews and cultural traditions that help bind the 

individual to a specific cultural group. In a world where mobility is increasingly common and 

easy, people of different cultures are crossing paths and living closely together.

Sustainability – Sustainability balances environmental, social, and economic concerns, and 

focuses on the future to assure the well-being of upcoming generations.

Activity
Take the example of conflict relating to that of rain water or any other major natural resource and 

discuss in your class. Help students in understanding it from various perspectives mentioned 

above. Having done that, tell give them the example of conflicts that arose while constructing 

dams on river Narmada. What were the political, geographical, human rights and sustainability 

perspectives of the issue?
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We all perceive and recognize violence. Violence has a motive and is the outcome of anger and 

frustration. It is common to see children and adults posturing both in an offense and defence 

(threat display). Violence is defined by the World Health Organization as "the intentional use of 

physical force or power, threatened or actual, against oneself, another person, or against a group 

or community, which either results in or has a high likelihood of resulting in injury, death, 

psychological harm, maldevelopment, or deprivation".

The American Psychological Association, sites many causes, “ including frustration, exposure to 

violent media, violence in the home or neighborhood and a tendency to see other people's 

actions as hostile even when they're not. Certain situations also increase the risk of aggression, 

such as drinking, insults and other provocations and environmental factors like heat and 

overcrowding.”

Violence is also understood in terms of either its absence or in peace if it prevails. "Absence of 

violence does not merely imply peace, or to put it the other way round, peace does not merely 

imply the absence of overt violence (sometime referred to as 'negative peace'). It encompasses 

the presence of social, economic and policitical justices which are essential to the notion of 

'positive peace'. Learning non-violence must address the prevention and resolution of all forms 

of conflict and violence” Peace Education in UNICEF, Susan Fountain,Working paper,1999.

Violence and other forms of abuse are most commonly understood as a pattern of behaviour 

intended to establish and maintain control over family, household members, intimate partners, 

colleagues, individuals or groups. While violent offenders are most often known to their victims 

(intimate or estranged partners and spouses, family members, relatives, peers, colleagues, etc.), 

acts of violence and abuse may also be committed by strangers.

Violence may occur only once, can involve various tactics of subtle manipulation or may occur 

frequently while escalating over a period of months or years. In any form, violence and abuse 

profoundly affect individual health and well-being. The roots of all forms of violence are founded 

in the many types of inequality which continue to exist and grow in society. Violence is used to 

establish and maintain power and control over another person, and often reflect an imbalance of 

power between the victim and the abuser.

The adverse effects of violence not only harm a country as a whole, but also its citizens. In many 

countries, the impact of violence has significantly and directly reduced economic growth, and 

poses an obstacle in reducing poverty. But first and foremost, violence causes profound 

psychological and physical trauma, reducing quality of life for all society and affecting both 

women and men, young and old, rich and (particularly) poor (World Bank, Costs of Violence, 

2009).

Understanding Violence Chapter 2 Factor Empathy20
Activity

Topic: Empathy

Level: Upper Primary, Secondary, Higher Secondary

Subject: languages

Group size: 5-6

Location: Indoors or outdoors

Skill: Reflection and evaluation

Materials Required: A4 size papers, blackboard

Time: 45 minutes

Objective: Identify empathic and non-empathic responses to a situation and 
explore possible positive and negative outcomes of the responses

Activity

Divide the class into small groups, the maximum size of the group should be 4. Pick one 
of the situations to focus on, and give them 10 minute to discuss among the groups. 
Invite groups to present their solutions.

Scenarios (Level: Upper primary and secondary students)

1. You and Rahul are best friends. In class IXth, you have become good friends with 
Manoj, too. But Rahul told you yesterday that he is not going to be friends with Manoj 
anymore and neither should you. Now Manoj is sitting alone in the classroom, 
looking really sad. What should you do?

2. Your best friend, Chetan has started teasing/bullying Rahul who is a quiet student. 
You thought it was for fun at the beginning, but now Chetan is getting meaner. Rahul 
tries to stay away from Chetan during the day, but this is not helping. Rahul is 
becoming more and more upset. No one in the class is bothered with Rahul's plight. 
What would you do? (Level: Higher secondary level)

3. You have been invited by the local authority to be on the board to frame a policy 
under the Swachch Bharat Mission to ensure waste pickers in the city get due 
appreciation for their contribution and services.

Discussion

What was striking about the activities and the solutions you suggested?

What difference did having an empathetic view make to the problems—how would the 
solution look like if empathy was missing? How can empathy play a role in addressing 
intractable problems like poverty, inequality, environmental degradation?
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Image Source: https://www.flickr.com/photos/jelicavesic/6800466933/

Violence

Self Inflicted Interpersonal Collective

Family/PartnerSelf-abuseSuicide Community Social Political

Child Partner Elder Acquaintance StrangerNature of
Violence

Physical

Sexual

Physiological

Deprivation

Economic

Types of Violence

Physical Violence

Physical violence occurs when someone uses a part of their body or a weapon or instrument to 

cause pain, discomfort or injury. Hitting, pinching, hair-pulling, arm-twisting, strangling, burning, 

stabbing, punching, pushing, slapping, beating, shoving, kicking, choking, biting, force-feeding, 

or any other rough treatment. It also includes various forms of sexual violence.

Emotional violence

Emotional violence occurs when someone says or does something to insult and hurt a person/ 

make him or her feel stupid or worthless. Ragging, bullying, name calling, blaming, humiliating, 

making fun, threatening or intimidating with dire consequences, bad-mouthing, feeling jealous, 

not showing respect, not cooperating, discrimination and making allegations ( on the basis of 

religious, caste, class).

Psychological violence

Psychological violence occurs when someone uses threats and causes fear in a person to gain 

control. It includes threat from family members, teachers, abusing, destroying or grabbing 

property, treating a person like a servant and blackmailing and not giving care to elders, mentally 

and physically challenged, children, women.

Religious violence

When violence is carried out to threaten or dominate an individual or community in name of 

religion or spirituality. Not allowing a person or community to follow a religion, customs and 

practices. Promoting regressive religious practice in the name of religion is also a form of 

violence. Not allowing people into places of worship on the basis of their religion.

Cultural violence

Cultural violence occurs when a person is harmed as a result of practices that are part of her or 

his culture and tradition. Honour killings that are part of many communities are examples. 

Banishing families from the community for not adhering to community practices.

Discussion

What is this belief that allows a person to bully or tease someone? Is there a misguided belief 

that one can get away with it easily? Is it considered harmless to make fun of others and that 

'the other person' is supposed to take it lightly?

Is it an act which allows one to feel powerful while indulging in such acts? What gratification 

does one get?

Does such behaviour hint of apathy? Where do you think children learn such behaviours? Are 

films, cartoons, and community in general responsible?

I have never made a fetish of consistency. I am a votary of Truth and I must say what I feel 

and think at a given moment on the question, without regard to what I may have said 

before on it. … As my vision gets clearer, my views must grow clearer with daily practice. 

Where I have deliberately altered an opinion, the change should be obvious, only, a 

careful eye would notice a gradual and imperceptible evolution.

- The Mind of Mahatma Gandhi, p. 49
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Youth Violence

It is violence in which young people are either perpetrators and/or victims. Situation of 
neglect, drug/alcohol abuse, poverty, social marginalization, attraction and affiliation to 
religious fundamentalism or terror and attraction to good life are reasons are some 
reasons. Social, political and economic situations, lack of skills and education reduce 
prospects of a normal life for young people and drive them to violence and crime.

Gender-based violence

Gender refers to roles, behaviours, and activities and attributes that society considers 
appropriate for men and women. It describes what boys and men, girls and women 
should or should not do, look like, say, etc. In societies with patriarchal power structures, 
women are subjugated and expected to be obedient to men. In such environments, male 
dominance often goes hand in hand with male aggression, as violence is promoted and 
condoned as a means to assert one's masculinity. A narrow understanding persists of 
how men are expected to behave towards one another, and towards women and 
children. Therefore, the issue of gender is critical for understanding the causes of 
domestic violence, as it influences violent behaviour in the family environment.

Gender based violence is not limited to women, boys, girls and adult men can also be 
victims

Gender-based violence has devastating consequences for both women and men, 
their families and the broader community. It increases women's vulnerability to 
reproductive health problems, negatively affects their general well-being, and 
decreases their ability to freely participate in their families and communities. 
Genderbased violence also hurts children, men and families by creating a culture 
of fear and mistrust that leads to lack of intimacy and safety within familial and 
intimate relationships.

Neglect

Neglect occurs when someone has the responsibility to provide care or assistance for 
you but does not, it amounts to violence. This is common in families that have old aged 
people, mentally or physically retarded people, pregnant women and children.

Collective Violence

Collective violence can be defined as the instrumental use of violence by people who 
identify themselves as members of a group – whether this group is transitory or has a 
more permanent identity – against another group or set of individuals, in order to achieve 
political, economic or social objectives.

Direct and indirect (structural) violence

The typology of violence developed by the WHO clearly distinguishes between 
perpetrators of violence across different levels. There are situations, however, when 
violence cannot be attributed to a specific actor but rather to structures put in place that 
exert violence (in any of its forms) on individuals or communities. The system of 
apartheid and its overt discrimination against a large part of the South African population 
is one example. In this context, Norwegian sociologist Johan Galtung provides a useful 
distinction:

n Direct violence – where an actor or perpetrator can clearly be identified. All forms of 
selfdirected violence and interpersonal violence, as well as many forms of collective 
violence, can also be understood as direct violence

In Your Shoes19
Activity

Topic: Empathy

Level: Upper Primary, Secondary, Higher Secondary

Subject: Social Science, languages

Group size: 4-5 for the demonstration, others as observers

Location: Indoors or outdoors

Skill: Role playing, Value formation

Materials Required: Empathy scenario, Chalk for drawing the footprints

Time: 45 minutes

Objective: To evoke a sense of empathy and use it to solve a class problem.

It comes instinctively to humans to put themselves first. So, it is easy for us to think of 
our own welfare. The reason for many conflicts is this inability to imagine the 
'other'—their feelings and viewpoints.

Webster's dictionary defines empathy as: the action of understanding, being aware 
of, being sensitive to, and vicariously experiencing the feelings, thoughts, and 
experience of another.

It is different to understand some one's suffering and unlike sympathy (which means to 
understand other's suffering and care for others), It does mean that if you can imagine 
how it feels to be someone else in a particular situation, you understand the situation 
better. Empathy as a value will support children in caring about others, treating with 
respect and acting on their behalf.

Activity

Scenario

Students often call each names. As a teacher you are concerned about the damaging 
impact of such behaviour on children

n Draw a pair of footprints on the floor and about 5-6 pairs surrounding it. Invite a close 
friend of the boy/girl who is aware of the hurt and pain that their friend goes through 
when called names.

n Invite the boy's close friend and a few others who are involved in this. Ask the boy's 
friend to stand on the footprints in the centre with the others taking position on the 
surrounding footprints.

n Ask the boy's friend to think as if he was his friend himself and tell how it feels when 
he is called 'Names'. It may help if he starts by saying, "This is what I feel...". "This is 
what I need or want..." Give 2 minutes to recount the experience.

n Ask those standing on the surrounding footprints to respond. It may help if they start 
saying,” I have realized that...” or “ I now know...”

Note: The activity requires sensitivity. It is not easy for a student to be open about the painful 
experience he/she undergoes. Even, if he/she does, there is a chance that those who indulge in 
the teasing feel yet more powerful for the effect their act has. Creating a fictitious scenario is an 
option, as it works better.
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n Indirect or structural violence – where no direct actor exists. Violence is rather built into the 

structures, appearing as unequal power relations and, consequently, as unequal 

opportunities.

Structural violence exists when certain groups, classes, genders or nationalities have privileged 

access to goods, resources and opportunities over others, and when this unequal advantage is 

built into the social, political and economic systems that govern their lives Structural violence 

requires both political and social change in order to transform the existing, discriminatory 

structures and patterns that govern the lives of citizens.

Violence in Educational Settings

Education has always been an arena of promise, aspiration and contestation. It comes with many 

objectives. Parents and society expect children to be groomed to become successful adults. The 

topmost expectation of parents is ensuring academic performance of young people. Schools 

thus play up discipline and ensure children adhere to rules and strive hard to meet the demands 

of academic pursuit.

In India, parents mandate schools and teachers (both at school and in tuition centres) to 

discipline their children. It is a perfect situation when practices that schools and teachers follow 

in the name of discipline become an affront to values of freedom, tolerance, non-discrimination, 

and non-violence.

There are numerous examples of students being derided, insulted, harmed and hemmed to 

submission, stifled or threatened not to make an issue of the slights they face in school.

Even though, Ministry of Women and Child Development has banned in schools, other forms of 

violence continue to persist in schools (First violation of the ban will invite up to one year in jail, 

or a fine of Rs. 50,000 or both. For subsequent violations, imprisonment could be extend to 3 

years with an additional fine of 25,000 rupees. Heads of schools will be responsible to prevent 

corporal punishment. Teachers found guilty could be denied promotion, and even increments. A 

child rights cell has to be set up in all schools where children can lodge a complaint.)

Salt Satyagraha and Dandi March

In all the stirring annals of our Freedom Movement, few events are as dramatic, inspiring 

and significant as the historic Dandi March led by the Father of our Nation-Mahatma 

Gandhi. On one level, the March was intended to protest against the nefarious provisions 

of the Salt Tax imposed by the British. But there was another level that had deeper, more 

profound implications and gave the event a unique significance. The March, in effect, was 

the spark that ignited the flames of the Freedom Movement and caused the idea of mass 

civil disobedience to spread like wildfire across the nation.

Before commencing the March, M.K.Gandhi on March 2,1930, addressed a historic letter 

to the Viceroy. In it, he described the ruination of the country under British Rule and gave 

notice of his intention to launch a civil disobedience movement by symbolically breaking 

the Salt Tax law which in his opinion was “the most iniquitous of all from the poor man's 

standpoint.” He also added: “As the independence movement is essentially for the poorest 

in the land, the beginning will be made with this evil.” The Viceroy's unfeeling reply to this 

moving letter provoked M.K.Gandhi to exclaim: “On bended knees I asked for bread and I 

have received stone instead.”

Fixing the time and the place. The place M.K.Gandhi selected as the site for his symbolic 

breaking of the provisions of the hated Salt Tax, was Dandi, a seaside village in Gujarat. He 

decided to march the full distance of 241 miles, from his ashram at Ahmedabad, with a 

select band of co-workers. The appointed date: March 12, 1930.

One hundred yards from the stockade the satyagrahis drew up and a picked column 

advanced, wading the ditches and approaching the barbed wire. “Suddenly,” observed Mr. 

Miller, an American journalist, “at a word of command, scores of native police rushed 

upon the advancing marchers, and rained blows on their heads with steel-shod lathis. Not 

one of the marchers even raised an arm to fend off the blows. They went down like 

ninepins. From where I stood, I heard sickening whacks of the clubs on unprotected 

skulls… Those struck down fell sprawling, unconscious or writhing in pain with fractured 

skulls or broken shoulders. In two or three minutes the ground was quilted with bodies. 

Great patches of blood widened on their white clothes. The survivors without breaking 

ranks, silently and doggedly, marched on until struck down.”

The Government made every effort to prevent Mr. Miller Webb Miller, [Miller witnessed 

the raid on the Dharasana Salt Works on May 12, 1930, in which more than 1,300 

unarmed Indians were severely beaten and several deaths occurred. Miller's report 

helped turn world opinion against the British occupation of India. Gandhi himself later 

said that Miller "helped make" Indian independence through his eyewitness report 

(Wikipedia)] from communicating his reports to his newspapers… His story of the beating 

caused a sensation when it appeared in the 1,350 newspapers served by the United Press 

throughout the world.

Source: http://www.mkgandhi.org/articles/salt_satya.htm
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Picture the Word1
Activity

Topic: Understanding Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Entire class

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Blackboard, paper and pencils

Time: 45 minutes

Objective: To understand that attributes of violence are integral to our 
thinking and meaning-making process.

Acts of violence happen everywhere. This activity will stimulate the students to think of 
what they see around them and identify violence they come across every day. It will 
bring out perceptions of what is violent and what is not. It will also help identify some 
acts are justified and some not – eg. a violent act perpetrated by a superhero, is usually 
justified as 'good against evil'.

A drawing is a non-verbal expression and can perhaps give an insight into the first and 
the strongest association that a word has for a child. The drawings will be quite helpful in 
deducing that children are strongly aware of several meanings and manifestations of 
conflicts and violence. Meanings are created, stored, transmitted and used to make 
sense of the world.

Activity

Read out a word from the box and ask students to draw a picture that best explains the 
word or gives the meaning. Repeat the exercise with 5 words.

Ask students to share the doodles for each word. Put up the doodle on the soft board for 
the class to see. Take note of the interpretations for each word.

Words: Conflict, Fight, Attack, Defence, Anger, Enemy, Kicking, Blood, 
Difference, Discipline, Order, Security, Protection

What is violence? What do we understand by violence?

Violence is defined by the World Health Organization as "the intentional use of physical 
force or power, threatened or actual, against oneself, another person, or against a group 
or community, which either results in or has a high likelihood of resulting in injury, death, 
psychological harm, maldevelopment, or deprivation" (Wikipedia)

Violence: An extreme form of aggression involving significant physical or 
psychological force. Non-Violence: An evolving, holistic theory and practice of 
personal and social empowerment that rejects aggression and violence as 
means of achieving goals or resolving conflicts

n Why are we ambivalent towards violence? Why do we think it is necessary, 
entertaining and normal in some situations and hate and fear it in others?

n Why do we not fear seeing a gun in the hands of army personnel but are terrified 
when it is in someone else's hands?

Conquering Fear18
Activity

Topic: Conflict Management

Level: Upper Primary, Secondary, Higher Secondary

Subject: Social Science, languages*

Group size: Entire Class

Location: Indoors or outdoors

Skill: Anger management, Value formation

Materials Required: Audio-visual system, projector, white board, markers

Time: 60 minutes

Objective: To demonstrate the value of fearlessness and sacrifice.

Courage and fearlessness are among the many virtues taught to us as children. Students grow up 

listening to many stories that extol courage and fearlessness. Courage is the resolve to act 

virtuously, especially when it is most difficult. It is the ability to confront pain and danger. We are 

taught to be courageous to speak the truth, to raise our voice against wrongdoings, to stand up 

for a cause.

Fearlessness is the complete absence of fear. You simply do not feel it. Courage is the 

ability to face and confront fear, pain, danger and uncertainty and take action in spite of it.

Source: http://ericguttmann.com/fearlessness-vs-courage/

Some people are fearless in nature. Children do not fear many things that they have not learnt 

or experienced. For example, a child touching a hot iron box! There are children that do not fear 

catching a dog or climbing up a tree—they have overcome fear for a dog or climbing trees. There 

are many situations which demand that we act courageously.

Courage gives us the ability to stand up for what we believe in, to make life better for us and 

others and to achieve our dreams. It is a liberating force because there is nothing else that can 

stop.

Activity
Set up the projector for showing a clip from the film Gandhi (1982, Directed by Ben Kingsley). 

The film explains Gandhi's characters as a man of nonviolence.

Play the clip from 2:11:30 to 2:19:10

Source: https://www.youtube.com/watch?v=XyWRx_2MFbk&t=167s

Discussion
See inset Salt Satyagraha and Dandi March. What was happening in the scene? Why did Webb 

Miller report “India is free? What does it actually imply? (India was free in 1947 and the incident 

happened in 1930) What role did fearlessness play in communicating to the British that India 

was ready for the struggle? How can one seek truth, or cherish Love, without fearlessness? As 

Pritam says, “the path of Hari (the lord) is the path of brave, not of cowards.” Hari here means 

Truth, and the brave are those armed with fearlessness, not with the sword, the rifle and the 

like.

(“From the Yeravada Mandir”, Chapter-14: Yajna or Sacrifice: 38-40)
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n Do we believe that as we are only spectators, it is harmless? Is it because we know we are 

not affected directly?

n Why do we accept violence in sports, movies and on the streets? 

n What is the common perception of violence? 

Gandhi wanted to evolve a revolutionary approach to political action and social change. His 

originality lay in the formulation of a new technique of non-violence, non-cooperation or 

Satyagraha for social action. He believed that Satyagraha is an infallible means for resolving all 

social, political, and economic evils. As a technique of social action, satyagraha may be applied 

to resolve the following type of social conflicts:

i. conflict between one individual and another individual

ii. conflict between an individual and a group

iii. conflict between one group and another group or between two classes

iv. conflict between a section of the community and the state

v. conflict between one nation and another nation

Gandhi's method of conflict resolution is based on a greater understanding and love 

between the two parties involved in it. He prescribed the trusteeship formula to the rich 

and the weapon of nonviolent non-cooperation or Satyagraha to the poor and exploited to 

bring about a change in the attitude of the rich. Satyagraha is a technique of action 

wherein the ideal of love would reign in the place of hatred and killing. It is based on 

truth, works through nonviolence and achieves its end by converting or compelling the 

opponent through self-suffering.
Source: Gandhi's Vision and Technique of Conflict Resolution, By Y V Satyanarayana 

(http://www.mkgandhi.org/articles/vision.htm)
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A Word for the Picture2
Activity

Topic: Understanding Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Entire class

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Projection facility, paper and pens

Time: 45 minutes

Objective: To understand that there are strong associations made between 
people and violence.

Activity

Collect about 10 photos which show people or situations which evoke a sense of conflict and 
violence. For example, people (policeman, farmers, security guards) holding batons, 
mythological figures with implements, day to day situations on streets that depict power and 
aggression, heroes and villains, animals in attacking postures.

Students have to give one word that comes to their mind on seeing the visual. Flash each picture 
for about 30 seconds. After showing all the pictures, find out the words that were given to each 
picture. Why was the word chosen? What aspect in the picture drew their attention?

Discussion

Why do we both love and hate violence? Why do we fail to recognize violence in certain 
situations? Why do we take the side of violence in some situations? 

Can you describe a situation in which you were unable to make a choice between violence and 
non-violence? (Inability to make a choice) Do we depend on 'good vs evil' categorisations to 
justify violence?

Capture the Conflict17
Activity

Topic: Conflict Management

Level: Upper Primary, Secondary, Higher Secondary

Subject: Languages

Group size: 6-7

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Newspapers, scissors, glue, chart paper, sketch pens

Time: 45 minutes

Objective: To describe and articulate a conflict as a first step to improved self 

knowledge as a basis for resolving conflicts.

What is a conflict? A conflict may be said to be a serious disagreement between opinions or 

interests of two people or two groups involved in an issue.

We experience conflicts on a daily basis. Students have conflicts with parents, peers, in school 

and on the playground and on social platforms. Coping and resolving conflicts is an important 

skill that both children and youth should learn. Conflicts cannot be resolved by force. Parents, 

teachers and those who are dominating always try to forcefully resolve the issue. This is not an 

acceptable solution. When conflicting sides do not give it a thought and pin point the issue and 

articulate it clearly, a chance is lost. It is much easier if conflicts could be analysed and 

communicated clearly and a solution could be found.

Common reasons for conflicts between parents and children

Spending too much time watching TV/Video games/Social media; not helping in 

household chores; not helping or sharing things with siblings; not communicating properly 

with parents; not giving importance to studies; bunking classes; hanging out with friends; 

rivalry.

Activity

Make five groups. Ask them to share among themselves the conflicting situations that they were 

in recently. As a group ask them to pick up one conflict. Group members ask questions to analyse 

the conflict and present it to the class. The groups have to listen to the facts, pin point the issue, 

take note of the feeling, see if values are being upheld, and also pay attention to the body 

language and facial expressions.

After the conflict is narrated, find out if analysing it was useful—did it help in understanding the 

issue, did it open up possibilities of resolving or coping with it. How many of them, realized that 

it was not a conflict in the first place. It was just a misunderstanding or miscommunication?

Discussion

It is important to be clear whether we are in a conflicting situation or not by reflecting on it. 

When we are sure that there is a conflict situation, we should aim to resolve it. What happens 

when Conflicts are not resolved appropriately? We fail to make the logical causes and 

connections, we fail to detect inconsistencies, and common mistakes in reasoning, cannot 

estimate how important or relevant our stands and positions are, justify our values and beliefs. It 

helps if we avoid becoming defensive and resort to meaningless excuses.
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In the Newspapers3
Activity

Topic: Understanding Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: 5-6

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Newspapers, scissors, glue, chart paper, sketch pens

Time: 45 minutes

Objective: To find out what kind of violence is easy to take note of.

Newspapers report many happenings at the local, national and international level. They cover 

social, economic, political, cultural, religious and environmental stories. Most of us take note of 

extreme violent events reported in the newspapers.

Those that can be defined clearly as violent stories are easy to recognize. What about those that 

are not about physical acts of violence, are they easy to pick up?

Why do such stories escape our attention as conflict or violent situations?

Has violence become commonplace? Readers go through fatigue in terms of not evoking any 

emotions from the readers—empathy, sympathy, fear, pain, anger or such emotions. They are 

treated as facts.

This activity, by making the students pick up one news report and discuss it fully, will help them 

think about acts of violence around them and whether they can be justified.

Activity

Make small groups and give a newspaper to each group. Ask the group to identify as many 

stories as possible that report violence. Give them 15 minute to scan the newspaper and clip the 

items. Let them classify the clippings in some way and paste them on the chart. Ask groups to 

present their news items. (If all the groups get newspaper of the same date, it will be interesting 

to see any difference in recognizing violence).

Now explain about types of violence

According to Johann Galtung, there are three types of violence--Direct Violence, Structural and 

Cultural Violence. Direct violence is also known as personal violence because there are 

actors/people or communities involved. It is acknowledged as 'real' violence.

Physical violence is the most visible form of violence. Violence is not just physical abuse or war, 

torture, homicide but also is emotional abuse, oppression and exploitation. Structural violence is 

also known as indirect violence. It is embedded in the social, political and economic structures 

that make up a society.

Discrimination based on class, caste, creed, gender, age (children, old people, youth), poverty, 

hunger, deprivation, military acts are examples. It is hard to detect or recognize. Language and 

religion are sources of cultural violence.

This helps us understand that when women fear to go out to work due to safety issues is an 

example of violence. After a brief discussion, ask students to go over their newspapers again.

Could they identify more stories of violence in the newspaper.

Situations
1. Your neighbour parks the car on the street in front of her house. As a result, visitors to her 

house park their vehicles in front of yours.

2. Your younger brother wants to ride the bicycle and wants you to stop watching TV and come 

with you.

3. Your friend has taken a loan of Rs 100 from you. He is not repaying you. You have tried many 

times and had unpleasant exchanges with him. He is your cycling partner and you go on long 

cycling trips.

4. You bought a notebook from a bookshop. On getting home you realise that it has some soiled 

pages. You go back to the bookshop to exchange it but then it happens to be the last book 

and you need one immediately.

5. There is a barbed wire fence around the school. The shortest route to enter the school is not 

accessible due to the fence. Over time, students loosen the wires and enter the school 

premises. The security guard objects to it and no day goes without a heated argument. The 

management examined the issue and came up with a solution to have a small gate that will 

be kept open only on working days.

Discussion
Why is it important to analyse a conflict and find a strategy to solve it? What are the benefits of 

resolving conflicts, on time and quickly? (Increased understanding, better group cohesion, 

improved self-knowledge). Why is it an important life skill?

Differences of opinion should never mean hostility. If they did, my wife and I should be 

sworn enemies of one another. I do not know two persons in the world who had no 

difference of opinion, and as I am a follower of the Gita, I have always attempted to 

regard those who differ from me with the same affection as I have for my nearest and 

dearest.

- The Mind of Mahatma Gandhi, p. 20
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Discussion

Which form of violence was easy to identify? Who were the actors involved and weapons used in 

the violence? What was the outcome of such direct violence?

Why is it difficult to recognize and consider exploitation, oppression and emotional abuse as 

violence?

Can you think of examples of language being violent? Did you ever face a situation where you 

were verbally abused? 

Fix a problem16
Activity

Topic: Conflict Resolution

Level: Upper Primary, Secondary, Higher Secondary

Subject: languages

Group size: 5-7

Location: Indoors or outdoors

Skill: Active Listening, Independent Thinking, Role playing, Conflict Resolution

Materials Required: Newspapers, scissors, glue, chart paper, sketch pens

Time: 45 minutes

Objective: Resolving conflicts using conflict management techniques

Conflict happens when the interests of two or more people clash with one another. When it 

comes to conflict resolution, they should indeed resolve the issue and not create fresh ones. “In 

order to save the tiger, one cannot simply erect a fence around the forest.” One needs to think of 

the communities that live around the forest and depend on them. If all such aspects are not 

considered, one is left with more conflicting situations.

There are many ways to solve a problem or a conflict, particularly a conflict that arises between 

two students in a classroom situation. Chanakya in his Niti Shashtra says in order to get someone 

to carry out a task you may have to use Saam (advice/ask), Daam (pay a price), Dand (punish) 

and Bhed (exploit the secrets). Similarly, conflicts are a part of our life and they can be solved by 

collaborating (for a win-win situation), compromising (to benefit/to stop further loss), 

withdrawing (to not escalate matters with no benefit), and accommodating (to put an end by 

agreeing or conceding).

Conflict Resolution Strategies

Collaborating

Collaboration involves an attempt to work with the other person to find a win-win 

solution to the problem in hand - the one that most satisfies the concerns of both parties. 

The win-win approach sees conflict resolution as an opportunity to come to a mutually 

beneficial result. It includes identifying the underlying concerns of the opponents and 

finding an alternative which meets each party's concerns.

Compromising

Compromising looks for an expedient and mutually acceptable solution which partially 

satisfies both parties.

Withdrawing

This is when a person does not pursue her/his own concerns or those of the opponent. 

He/she does not address the conflict, sidesteps, postpones or simply withdraws.

Accommodating

Accommodating is the concerns of other people first of all, rather than one's own 

concerns.

Activity
Discuss the conflict resolution strategies with the class. Make 5 groups and give 'situations', one 

to each group. Ask them to spend time discussing the strategy that was used to resolve the 

conflict there in.
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Body Language4
Activity

Topic: Understanding Violence

Level: Upper Primary, Secondary, Higher Secondary

Subject: Social Science, Language

Group size: 4-5

Location: Indoors or outdoors

Skill: Active listening, role playing, independent thinking

Materials Required: Chits with themes

Time: 45 minutes

Objective: To understand that a body too communicates through the posture 
in situations that trigger violent response.

'Dumb Charades' is a popular pastime activity of children. It is a game in which a person 
explains a word/phrase/situation only by miming. It needs strong observational skill to 
identify the word or phrase.

Activity

Divide the class into groups of four or five students. Write words/ situation in on a piece 
of paper. Each team picks up 2 chits and prepares for the mime—and can be done, as 
required, by one, two or more people. With mime as the clue, the rest of the groups have 
to guess the word, phrase or situation.

Word/Situation list:

l A boy angry at another boy l Irritation

l Punishment l Unhappy

l A teacher angry with a student l Power

l Road accident l Angry

l Policeman with stick l Discipline

l Predator-Prey l A child who did not get his favourite toy

l Impatient l Tussle on the playground while playing sports 
(football)

Discussion

Non verbal indicators of violence: Anger, irritation, impatience lead to aggression or 
violent behaviour. It is very difficult to conceal anger or irritation and the intentions of the 
person in anger are revealed in the body language. Recognizing such indicators of 
violence can become a first step in stopping violent action. One can see change in how 
hands are used—placing on the forehead, clenching fists, opening palms and swinging 
hands in a stance to slap or push, kicking with legs and such bodily stances. Aggression 
in children can lead them to get physical and wrestle with the others.

Similarly, when a child is about to get kicked or beaten, is ready to flee the scene. Fleeing or  

fighting, usually succeed a situation of anger or hostility, animosity, discord or conflict.

By recognizing stereotypical responses of students in conflict situations, it will help to discuss  

how violent responses can be avoided by rationalizing the responses itself. It is also helpful in  

clarifying assumption and the power of verbal communication.

Service to Self15
Activity

Topic: Conflict Resolution

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Up to 30

Location: Indoors or outdoors

Skill: Reflection and evaluation

Materials Required: Inducements—a chocolate/movie ticket/cricket bat

Time: 45 minutes

Objective: To reflect on how self-interest is easy to serve.

Activity
Take a chocolate (pick up an age appropriate inducement) to the class and ask students to think 

of one reason why it should not be given to others but to him/her alone. If doing this activity 

with primary level students, ask them to give one good reason why the chocolate should be 

given to them alone and not to anyone else in the class.

After hearing the reasons—how many of them have reasons that depict their need clearly. Why 

is it easy as humans to serve our own interest first and then think of others?

When doing this activity with secondary and higher secondary students, try a variation by 

bringing in examples like sharing of river waters. Ask students to analyse why they like to defend 

their side/argument tooth and nail. What are the implications of not giving up on ones stand 

easily?

Discussion
Humans alone have the ability to put themselves in other's shoes—think like the other and 

respond. However, it is not so easy to think or act from someone else's point of view?

I learnt the lesson of non-violence from my wife, when I tried to bend her to my will. Her 

determined resistance to my will, on the one hand, and her quiet submission to the 

suffering my stupidity involved, on the other, ultimately made me ashamed of myself and 

cured me of my stupidity in thinking that I was born to rule over her and, in the end, she 

became my teacher in non-violence.

- The Mind of Mahatma Gandhi, p. 117
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You have to believe no one but yourselves. You must try to listen to the inner voice, but if  

you will not have the expression "inner voice", you may use the expression "dictates of  

reason", which you should obey, and if you will not parade God, I have no doubt you will  

parade something else which in the end will prove to be God, for, fortunately, there is no 

one and nothing else but God in this universe.

- The Mind of Mahatma Gandhi, p. 43

Easy to Share?14
Activity

Topic: Conflict Resolution

Level: Upper Primary, Secondary, Higher Secondary

Subject: languages

Group size: 5

Location: Indoors

Skill: Reflection and evaluation, Independent Thinking, Role Playing, 

Negotiation

Materials Required: Toffees, one for each student

Time: 30 minutes

Objective: To share a given resource optimally between group members.

Activity
Divide the class into groups of 4-5 or more according to class strength. Each group gets toffees. 

Give some groups more toffees and others less (than the number of people in the group). The 

groups that get extra toffees have to figure out how they will share the toffees given to them 

amongst themselves. Similarly, the group that gets a toffee less has to decide how it will share 

them. There is one rule that all should follow, toffees cannot be cut into small pieces.

Give 5 minutes to discuss and decide how the toffees will be shared. Ask groups to present their 

strategies.

Discussion
Now, ask students why do we have conflicts when sharing natural resources like river waters in 

the country? What are the means of conflict resolution?

Ahmedabad Experiment

When this activity was done in a school in Ahmedabad, India, these are the strategies 

students used to distribute the resources.

Through consensus, choose a person to whom the toffee is to be given. So one group 

decided to give the extra toffee to the tiniest member indicating that he/she was in need 

of it.

Group members played a game and the winner was entitled to the extra piece.

Some withdrew their claim for the toffee, so there were just enough to share the toffees.

Some had good reasons to withdraw their claim: dislike to toffees, health reasons.

Some groups created sub group to come up with a strategy.
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Think out of the Box5
Activity

Topic: Understanding Diversity

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Entire class

Location: Indoors or outdoors

Skill: Reflection

Materials Required: Chalk

Time: 45 minutes

Objective: To understand unity in diversity

Activity
Lead the class into a spacious room or an open area. If doing indoors, draw 5 large squares on 

the floor. If doing outdoors, use a string to demarcate 5 large squarish areas.

Ask questions and lead them to occupy boxes as per their responses. The idea is to demonstrate 

that we are all different but we are also united in numerous ways. Two students from the group 

may not like the colour red, but the same two people may be a great fan of Shahid Kapoor. So, 

ensure there is enough regrouping with every question. Try to ask questions that will make girls 

and boys come together/ occupy separate squares.

Now ask them the following questions and tell them to move in the boxes as per their choices.

1. Who likes the colour red?

2. Who loves cricket? (Tell them to move into box no.6)

3. Who loves mangoes? (Tell them move again and this time into box no.7

4. Who likes playing games on mobile? (Tell them to move in box no.8)

5. All those who love Hindustani classical

6. All those who have an aquarium at home

7. Who loves Shahid Kapoor, the actor

8. Who loves eating on the streets

9. All those who love to listen to ghost stories.

10. Who had a fight with their parents in the last one month.

11. Those who saw a movie last/this week.

Discussion

After finishing the above questions initiate discussion

What did they observe and learn from the activity?

Is there one reason, one liking, one aspect on which the group can be divided? Why or why not?

What does diversity mean?

How do our beliefs, values, likes and dislikes unite us?

We live in a time where we quickly put people in boxes. Maybe we have more in common than 

what we think? It's very easy to put people into the boxes.

In our daily life we discriminate against people according to language, class, caste, religion, 

gender, looks, knowledge, professions and so on. In spite, we share so many common 

characteristics. Is it appropriate for us to discriminate against people based on just one aspect?

how it would be to be 'angry' either when your possessions are stolen or a dog barks outside!

Having a good vocabulary to express feelings and emotions is an essential skill that helps in or 

modifying behaviour accordingly. By having several words to describe an emotion, can help in  

explicitly communicating what one means or intends.

Words help children understand and analyse verbal and written communication. Words are the  

means to grasp ideas and think logically. They increase the power of persuasion; articulation 

allows to communicate in a more engaging way.

All these support a child from repetitive and uniform responses. Limited words also legitimise 

use of violence and physical force because the child confuses the emotion.

Gandhi's real life example

A white man had objected to Gandhi travelling in the first class coach despite Gandhi ji  

possessing a valid ticket. When Gandhi refused to move to the rear end of the train, he 

was thrown out. It was that day that Gandhi decided to fight against the racial 

discrimination meted out to the Indian community in South Africa and resolved to stay 

there. His ideals of Satyagraha were subsequently born during Gandhi's stay in South 

Africa.



3320

(Based on the idea of TV 2 Denmark film All That We Share, 

https://m.youtube.com/watch?v=jD8tjhVO1Tc, Published on Jan 27, 2017) What's the Good Word?13
Activity

Topic: Critical Thinking

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Up to 30

Location: Indoors or outdoors

Skill: Language and communication skills

Materials Required: Note books and pens

Time: 45 minutes

Objective: To develop an understanding that using the right words to express will 

reduce the need for stereotypical responses.

Activity
Ask students how many of them use emojis on the mobile phone, why do they use them. What 

are the common expressions/emotions that they communicate? Write down the list of words on 

the board. Ask them if they feel they have communicated or responded appropriately by using 

emojis?

Now, ask students to use the words 'angry' and 'irritated' to make two sentences each. Give 

them 5 minutes.

Ask students to read out their sentences. Note how many of them could differentiate the two 

words and make sentences.

Angry (adjective)

Anger is an emotion. Anger can lead to a impulsive action. A strong feeling of displeasure, 

hostility or antagonism towards someone or something, usually combined with an urge to 

harm.

Irritated (verb)

The act of irritating, or exciting, or the state of being irritated; excitement; stimulation, 

usually of an undue and uncomfortable kind. It is unjustified negative response to a 

situation.

Anger has a specific target while irritability has no focus. If someone steals the guavas 

from your garden, you get angry. If the dogs in the street bark in the night, the response is 

irritability as the response is bigger and unjustified.

Discuss the difference between the words anger and irritation.

Now, put the words in the box on the blackboard and ask students to review their sentences that 

they have written using words 'angry' and 'irritation'. Which word would they like to replace with 

the words? Why?

Aggressive, agony, anger, anguish, annoyance, apprehension, defiant, discontent dislike, dismay, 

distress, dissatisfied, dread, disturbed distraction, envy, exasperated, fright, grim, grumpy, 

jealous, irritation, jittery, mad, panic, quarrelsome, rage, vengeful, shocked

Discussion
It is common in children to rely on a few words for expressing their emotions. This makes it not 

only repetitive but stops analysing the situation effectively and responding accordingly. Imagine 
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Good Question6
Activity

Topic: Critical Thinking

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language

Group size: Up to 30

Location: Indoors or outdoors

Skill: Reasoning

Materials Required: Name cards, paper clips or safety pins.

Time: 45 minutes

Objective: To demonstrate the use of deductive and inductive logic in framing 

effective questions.

Human beings naturally ask questions. By asking questions we learn about the world and 

happenings around us. Some questions are about simple facts. What is the time now? Is the 

maths teacher present today? Why is the book torn?

But there are many questions that need to be framed after reflection and deep thinking and will 

help in knowing or learning about something. Many times, the same question can be answered 

in more than one way.

Any question needs to be focused and every subsequent question has to be framed based on the 

response received. Questions help us in logical thinking.

Activity
To prepare the name cards, use thick paper to make post cards. Write down one word each in 

bold letters (Fish, Frog, Butterfly, Bird, Monkey, Cow, Tiger)

Ask one player to volunteer. Affix a card on the back of the player so that he/she cannot read it. 

Now ask the volunteer to turn around and show the class what is written on the card.

Tell him/her that he/she has to find out what is written on the card by asking questions to the 

class. The questions have to be such that the answer can be given as either yes or no. The player 

can ask up to a maximum of 20 questions.

As the number of questions is limited, the player should be very careful in the choice of 

questions and should frame them logically.

Am I a mammal? Am I a bird? Do I eat meat? Am I domestic?

As the game progresses, one can bring down the number of questions to ten to make it more 

competitive.

Play 10-15 rounds with different students to give them a feel of the logic.

Discussion

Many a times, quarrels and fights in a school are caused due to misunderstanding or 

misconception. In order to get down to the facts of the matter, it is important to learn about the 

issue by asking the right questions.

Misconception or misunderstanding can in fact be cleared by asking the appropriate questions. A 

response to a question allows or makes one to reflect and evaluate a particular view or opinion 

that caused one to act or behave in a particular way. 

A conflict between two students or two groups can be addressed by asking appropriate 

questions.

Fight or Flight12
Activity

Topic: Critical Thinking

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language, Social Sciences

Group size: Up to 30

Location: Indoors or outdoors

Skill: Reflection and evaluation

Materials Required: Note books and pens

Time: 45 minutes

Objective: To analyse the circumstances when one resorts to offence or 

defence.

Activity
Write one question at a time on the board and ask students to write down their response.

1. A senior is kicking your brother and bullying him to vacate the space in the cycle parking so 

that he can park his cycle. You will...

2. Your younger brother snatched another child's ball. What will his next step be?

3. You knocked down a man on a bicycle. You know he is angry. What will you do?

4. A mad man is throwing stones at people walking on the pavement. I saw him. I will _______ 

Ask students to share their responses and justify them.

Discussion
What happens in a situation of conflict or violence? First, the mind recognizes the threat. We 

experience fear and anxiety. In situations you feel powerless or threatened, you run away. It is 

not that one cannot think, but one resorts to flight response as fear and anxiety overtake one's 

rationalising abilities. So flight response is as automatic as fight response. Fight and flight, both 

are natural responses. But sometimes, experience teaches us how to confront a situation. 

Instinctively you know it is safe to stay away from a person throwing stones, where as a learnt 

behaviour you know it is not safe to fight the big bully in the class or on the street.

Our mental training has been one of feeling helpless. Bravery is not a quality of the body, 

it is the soul. I have seen cowards encased in tough muscle and rare courage in the frailest 

body… The weakest of us physically must be taught the art of facing dangers and giving a 

good account of ourselves.

- The Mind of Mahatma Gandhi, p. 71
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With me moral includes spiritual. In my career as a reformer, I have regarded everything 

from the moral standpoint. Whether I am engaged in tackling a political question or a 

social or an economic one, the moral side of it always obtrudes itself and it pervades my 

whole attitude.

- The Mind of Mahatma Gandhi, p. 74

It is all the more necessary to point out that Gandhi's critical attitude toward modern civilisation 

is an effort in asking the right questions at the right time about whole inherited ideas on thought 

and action. The Gandhian audacity of asking questions on what the western world presents as 

universal truths is, therefore, tied to a specific historical context in which this self-examination 

finds its meaning. As such, it happens that Gandhi is a non-professional philosopher who asks 

philosophical questions and helps us to understand the implications of how these ideas can 

change the world. In other words, he is a public gadfly who does not conform himself to any 

orthodoxy, western or Indian.

Source: http://www.thehindu.com/todays-paper/tp-opinion/Gandhi-for-our-troubled
times/article17114561.ece

To Win or to be Right?11
Activity

Topic: Critical Thinking

Level: Upper Primary, Secondary, Higher Secondary

Subject: Language, Social Sciences

Group size: Entire class

Location: Indoors

Skill: Value clarity

Materials Required: Blackboard and chalks

Time: 45 minutes

Objective: To examine how difficult it is to hold on to values.

Activity
Read out a scenario to students. Ask them to give their responses after thinking through it 

sincerely.

Scenario

You have cleared the CAT exam and have been shortlisted for an interview at the prestigious IIM 

Ahmedabad. The interview timing is 10.00 am. You are well prepared and have borrowed your 

friend's scooter to go to the venue of the interview. At one of the traffic junctions, the traffic 

police stopped you for a show of your driving licence.

What would you do?

(Don't share options with students; the facilitator should be aware that after getting answers the 

discussion will cover these options)

A. You are getting late. You could be marked absent for the interview. You choose to pay the 

fine for not carrying the Driver's Licence and then leave.

B. You will hand over a Rs100 note to the policeman, not wait for a receipt and ensure you 

leave the place as quickly as possible.

Discussion
“Satyagraha is literally holding on to Truth and it means, therefore, Truth-force. Truth is soul or 

spirit. It is, therefore, known as soul-force.”

Gandhi's life story has many examples of the grit that he showed in holding on to his values of 

truth and satyagraha.

It needs a lot of focus to choose and hold fast to our values and take the quick route to winning 

or achieving something.
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Belief or Value?7
Activity

Topic: Critical Thinking

Level: Elementary

Subject: Language

Group size: Up to 30

Location: Indoors

Skill: Reflection and evaluation

Materials Required: Chits with statements, a bowl

Time: 30 minutes

Objective: To understand the difference between a belief and a value.

Values and beliefs shape behaviour. Violent behaviour is strongly influenced by cultural and 

social norms.

n Values refer to principles or standards of behaviour;

n Beliefs refer to the conviction or acceptance that something exists or is true, especially 

without proof.

Activity
Make cards with statements given in this activity. Repeat some statements to make as many 

cards as there are students. Distribute the cards to the students. Give a minute to read the 

statement and mark it either as a belief or a value. Ask each student to read out his/her 

statement and tell whether he/she marked it as a Belief or a Value.

Discussion
Ask students to tell why beliefs are held and what purpose do they serve. Where do we learn 

values from? Why are values important?

Values and beliefs shape behaviour. Violent behaviour is strongly influenced by cultural and 

social norms.

Beliefs are perceptions that certain assumptions we hold are true. Beliefs can be so strong and 

ingrained in us that they could be the underlying cause behind many social and religious conflicts 

we are witness to. Beliefs have the power to let us believe that violence has to be committed if 

others do not agree to or believe in their beliefs.

When we use our beliefs to make decisions, we are assuming the causal relationships of the 

past, which led to the belief, will also apply in the future. When we use our values to make 

decisions we focus on what is important to us —what we need to feel, a sense of well-being. 

Values are not based on information from the past and they are not contextual. Values are 

universal. Values transcend contexts because they are based on what is important to us: They

arise from the experience of being human. Beliefs are contextual: They arise from learned 

experiences, resulting from the cultural and environmental situations we have faced.

I must not...flatter myself with the belief--nor allow friends...to entertain the belief that I 

have exhibited any heroic and demonstrable non-violence in myself. All I can claim is that I 

am sailing in that direction without a moment's stop.

- The Mind of Mahatma Gandhi, p. 118

The activity will help understand that many times we come to conclusions with half facts based 

on our prior experiences, stereotypical thinking or set beliefs. It requires lot of practice and focus 

to resist the compulsion to come to a conclusion quickly and then defend it. It is always better to 

be sure-- ask oneself if there is anything else that is to be known before jumping to a conclusion.

We must neither think evil about others nor suspect others of thinking evil about us.

Proneness to lend ear to evil reports is a sign of lack of faith.

-The Mind of Mahatma Gandhi, p. 83 

I make no distinction between man and woman. Woman should feel just as 

independent as men. Bravery is not man's monopoly.

-The Mind of Mahatma Gandhi, p. 284
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“Your beliefs become your thoughts,

Your thoughts become your words, 

Your words become your actions, 

Your actions become your habits, 

Your habits become your values, 

Your values become your destiny.”
Source: http://www.goodreads.com/quotes/50584-your-beliefs-become-your-thoughts-your-

thoughts-become-your-words

Values and Belief statements
People in Gujarat do not consume alcohol.

Education will ensure success in life.

Vegetarians cannot excel in sports
Poor eyesight is a disqualification for playing any sport.

If your handwriting is good, you will easily pass the exam.
I follow rules as they benefit everyone. 

Respect elders.

Elders in the family are next to god. We have to respect elders. 
Back benchers are not good at studies.

Praying makes one strong.
Sharing multiplies wealth.

Listen to your opponents, always.
Watching movies is not a good habit.

Watching TV is a waste of time.
One has to think and act.

Computers have reduced jobs, automations reduces the number of jobs
Corruption can never be eradicated.

Hinduism is one of the greatest religion.
Honesty is the best policy.
Cooperation is strength.
Self-discipline is a virtue.
Cleanliness is godliness.

A thief should be punished.
Cows should be protected.

If you do not do your homework, you will have to be punished.
Government is responsible for the cleanliness on the streets.Brotherhood. 

Parking space before a house belongs to the owner of the house.
Those who are good at speaking are intelligent.

Everybody can be successful.

Beating a child is part of the child's upbringing.
School discipline is required to maintain orderliness in the school.

Activity10
Activity

Jumping to Conclusions
Topic: Critical Thinking

Level: Upper Primary, Secondary, Higher Secondary

Subject: languages

Group size: Entire class

Location: Indoors

Skill: Language and communication

Materials Required: Copy of the story, a chalk to mark corners in the classroom

Time: 45 minutes

Objective: To demonstrate that it is common for people to come to conclusions 

based on their prior experience or the beliefs they hold.

Activity
Identify three corners in the classroom and mark them as “Agree”, “Disagree” and “Not Sure”. 

Now narrate the story to the students and ask students to listen to it carefully. At given points in 

the story, tell them that they have to take positions—Agree, Disagree, Not Sure (without asking 

questions). They are allowed to shift positions as the story progresses.

Story

Prakash is a student in Std–V in C.N Vidya vihar school in Ahmedabad. He lived close by. 

He was a naughty child. He was not considered as a bright student. One day he came late 

to the school.

The teacher let him in. (take positions)

This continued and the teacher was unhappy.

She warned him. (take positions)

It seems he tried to be on time, though he was terribly late, he did miss the school bell.

She gave him a punishment—he was not allowed into the class for 2 periods. (take 

positions)

The following week, he was taken to the Principal. (take positions)

Prakash was terrified! He did not want to go to the Principal's room. He said sorry to the 

teacher. (take positions)

The teacher took him anyway to the Principal. The Principal asked him why he was getting 

late to school every day. Prakash explained that he goes to distribute newspapers and the 

family needs the money.

The teacher and the Principal felt sorry. They both talked to him and tried to find out how 

they could help him.

Discussion
Ask how many students changed positions—at what step and why. Human brains have the 

ability to simplify information—more so when under compulsion. Our experiences teach us how 

to categorize experiences in to good and bad, black and white, right or wrong. We believe that

we have good reason to come to a conclusion or act in a particular way.
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Fact or Opinion?8
Activity

Topic: Critical Thinking

Level: Elementary

Subject: Language

Group size: Entire Class

Location: Indoors or outdoors

Skill: Reflection and evaluation

Materials Required: Chits with messages, a bowl

Time: 45 minutes

Objective: To develop the ability to distinguish between a fact and an opinion.

According to Webster's Dictionary a fact is "anything that is done or happens; anything actually 

existent; any statement strictly true; truth; reality." Whereas an opinion is defined as "indicating 

a belief, view, sentiment, conception."

Activity
Much of our oral and verbal communication consists of facts, opinions and intentions. All these 

serve a purpose but it is important that we be able to distinguish them.

Distribute the chits to the students. Ask them to go through their statement and mark it either 

as a fact or opinion. Let each of them share their statement with the class and tell what they 

have marked it as.

At this point, describe what a fact is and what an opinion is. An opinion uses descriptive words 

and is subjective—it could vary from person to person. Opinions also usually come with a 

framing …it is generally believed…, in my view…, if you observe…

Opinions that individuals, communities, nations, religious groups, hold stem from beliefs and 

values they hold.

So, why is it difficult, sometime, to separate an opinion from a fact? If many people hold the 

same opinion, it tends to look like a fact. That is when it becomes difficult to distinguish a fact 

from an opinion.

Discussion
Opinions that are held by majority of the people become so called 'truths' and can have many 

implications. For example, if all parents are of the opinion that children should be beaten if they 

do not listen to elders is the reason why child beating is not recognized as an act of violence 

against children.

If everyone is of the opinion that Chinese manjha used in flying kits is of superior quality, people 

cannot object to it even if it kills thousands of birds.

Beliefs that originate from opinions tend to fuel violence and violent behaviours.

Gandhi had reached Durban, South Africa, in 1893 to serve as a legal advocate to the 

trader  Dada Abdulla. In June, he was asked by Dada Abdulla to carry out a journey to 

Pretoria in the Transvaal, a trip which first took Gandhi to Pietermaritzburg. There, Gandhi 

was seated in the first-class rail coach, since he had bought a first-class ticket. A European 

who entered the coach hastened to convene railway officials, who ordered Gandhi to 

remove himself to the van compartment, since 'coolies' and non-whites were actually not 

allowed in first-class compartments. Gandhi protested and produced his ticket, but was 

warned that he would be forcibly removed if he did not make a polite exit. As Gandhi 

refused to obey with the order, he was instantly pushed out of the train, and his baggage 

was tossed out on to the platform. The train steamed away, and Gandhi withdrew to the 

waiting room.

In such situation did Gandhi first become alert of racism and of the severe inequities to 

which people are subjected on the basis of color; and thus Gandhi was to get on a journey 

that would take him far beyond Pretoria.

Source: http://idharudhar.in/2014/06/this-day-that-year-gandhi-ji-was-thrown-out-from-train-in-

south-africa.html
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Bias9
Activity

Topic: Biases/Critical Thinking

Level: Elementary

Subject: Social Science, languages

Group size: Up to 30

Location: Indoors or outdoors

Skill: Reflection and evaluation

Materials Required: Chart papers, Markers, Blackboard

Time: 45-60 minutes

Objective: To realize that we all hold biases, and that biases affects the ability to 

think critically.

Bias means inclination or prejudice for or against one person or group, especially in a way 

considered to be unfair.

Debate, as a method develops skills that enable students to get more engaged with any given 

topic. It allows one to listen and acknowledge opposing views, revise beliefs or articulate sharply 

one's point of view. It requires an ability to think critically. A formal debate involves two sides: 

one supports a resolution with the other opposing it.

Activity
Topics for Debate:

1. "Advertisements of cosmetics like “fairness products” that aim at women demean women."

2. “Women are as good as any other drivers on the road”.

Divide the class into two groups. Ask a couple of volunteers to become observers. The observers 

have to note the quality of the evidence and arguments and note the biases used in the 

arguments. Introduce the debate topic.

Give 5 minutes for the teams to prepare. Each team gets 5 minutes to present their arguments. 

Open with the team that supports the statement. The other team has to wait until the first team 

finishes. Then, they present their stand and/or rebuttal.

Discussion
Summarise the main points of both the teams. And, then ask the observing team to tell the class 

if there were any biased statements from both teams.

We all are biased either positively or negatively. A biased view limits our ability to look at things 

in a free and fair manner—this could be a pre-condition to some of the behavioural response.

Some of the biases that underlie the topics of the debate are:

Topic 1: Is there a relation between fairness and beauty? Is there a relation between fairness 

and capability? Did you feel proud when P.V.Sindhu won the match? Have you ever 

refused to be treated by a doctor who is dark in complexion?

Topic 2: Are there more road accidents due to women drivers? Have your come across a 

situation, where quality of driving is attributed to being a women driver? (For example, 

“That's a lady driving, no doubt she is not giving way.” “I don't understand why women 

have to drive”) Is there an underlying assumption is many statements that women are 

timid or less skilful?

Statements
Today is Thursday.

Electricity is required to run a computer.

The temperature outside is 14 Degrees C.

I wear a sweater to keep myself warm

One has to sit on a comfortable chair.

This table is high for me.

Chillies are harmful for children.

There should be strict laws to punish terrorists.

I am a student.

It is better to cycle to school than take a bus.

The Prime Minister of India is an elected representative of the people.

India is a secular country.

Our National Anthem is the best anthem in the world.

Cars can be driven at 40 kmph in the city.

Come in a car, it will bring your quickly to your destination.

Do not buy from malls, they do not support small farmers.

Online purchases are, in fact, expensive.

Women should be careful while travelling. 

Water is precious.

Andhra Pradesh is the Rice Bowl of India.

I like books so I like receiving books as gifts.

Driving on the wrong side will lead to accidents

Generally, people from Gujarat like to travel to foreign countries.

A single rotten fish can damage the ocean.

Ban nuclear weapons, it will make the world safe.

Materials made from recycled material are not as superior as those made using original material. 

I love the cartoon character, Winnie the Pooh.

Children like cartoons.

A dictionary is a compendium of words and their meanings.

Oats are good for the heart and heath.

Oats contain beta-glucan, a soluble fibre that reduces cholesterol.

I am an irrepressible optimist. My optimism rests on my belief in the infinite possibilities 

of the individual to develop non-violence. The more you develop it in your own being, the 

more infectious it becomes till it over-whelms your surroundings and by and by might 

over sweep the world.

-The Mind of Mahatma Gandhi, p. 131-132


